





using English and the teacher responded in French. Unlike earlier this week the students quieted
down before the teacher’s timer beeped indicating time for class to start. In French she asked if
they were ready and congratulated them on their attention before the beep beep of the timer.

An easy transition to the lesson occurred as the teacher began asking the students to tell
her the names of the animals she pointed to on the overhead. She inquired in French that two
students volunteer to record oral points on the clipboards. When the more challenging French
question about whether the giraffe is endangered was asked, the teacher helped the students
formulate an answer using the blackboard. An explanation of how all French nouns have a
gender was given in English, coupled with minor admonitions to students who were disrupting
the class. Once the teacher and students had worked out an appropriate sentence in French to
respond whether or not the giraffe is endangered the teacher began asking the students about the
other animals being studied. Students needed to identify the gender of the noun for the animal to
use the sentence on the board with the correct pronoun. When students struggled to answer the
questions the teacher redirected their attention to the example on the board. A student overused
the example to say an endangered animal was not and the teacher helped guide by asking how
the class could say yes the animal is endangered. The French word for bear begins with a vowel
so certain uses do not indicate the gender of the noun. Asking the students if they could
remember whether the French word for bear was masculine or feminine yielded a positive result.

Once the teacher had exhausted the question and answer activity focusing on the gender
of nouns through questions related to the topic of endangered animals, she began an activity
using music. In English she explained that on the overhead only one line of the song lyrics
would be revealed at a time so the students could focus on the words and following along. The
same group of enthusiastic boys sung along at a volume higher than the rest of the class,
however, most if not all students participated in singing along with the recording. This interlude
provided participation before segueing to an activity in the book.

The teacher asked in French for two students to distribute the books. A side discussion
between a student and the teacher during this time addressed the use of “je puis” (I can) and “je
peux” (I can) which are interchangeable ways of conjugating the French verb “pouvoir” (to be
able to, can). It is interesting to note that a student identified the use of this verb in a different
form than the one accustomed to. The class’ attention was regained using the counting method
in French adding “lence” to each number and ending with “silence” or six. In French the
students were instructed to turn to page one hundred and one. Continuing the explanation in
French the teacher states that each of the little paragraphs on the page corresponds to the picture
beside it. In English she tells the students that she is going to read them in any order and that
each student is to put their finger on the picture of the corresponding animal as she reads to show
that they are following along. As the teacher read the paragraphs she circulated through the
classroom occasionally asking a student to point if they were not. After this activity she
congratulated the class in English telling them she saw they had little difficulty following along.

In partners the students were asked to discuss and determine four topics being addressed
in each paragraph. The teacher encouraged the students to respond in French by telling them
how much it would impress her. Once a few minutes elapsed the teacher asked in French what
the subjects are. Students responded with single French words and the teacher corrected or
added as necessary. The teacher wrote the subjects on the board using the correct French terms
and led the students through all the possibilities. She also helped them to group some of their
more specific subjects under a broader term. The process of coming up with generalizations is
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